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Introduction
When she retired from her own school, the Troy Seminary, Sarah 
Lucretia Willard, a danghter-in-law of Emma Willard, made her last 
address to her female students. For her dedication to promoting and 
improving female education for about half a century, she was recognized 
as one of the authorities on education in the late 19th century. In this 
address, she reminded her students that they should remain “womanly.”(1) 
For her, female education should keep women in their own sphere.
In the light of your nature, as women, you will have no temptation 
to wander from your own peculiar sphere – no desire to display 
your attainments for admiration. You will consider home an ample 
theatre for the exercise of your highest possibilities. There you may 
touch the springs which move the world. The family is a type of 
heaven. There are nourished the gentle graces which prepare us for 
the heavenly courts, and no less so those forces on which all human 
forces are balanced. Woman is its centre, hence the centre of all 
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moral forces.(2)
It is important to note that she connected women’s practices at 
home directly to “the world.” Her attempt to give public meaning 
to women’s roles at home looks quite similar to the “republican 
motherhood” ideology of the late 18th century, which has defined female 
roles and education in that era. In this article, I attempt to discover the 
tradition of female education in American history that has emphasized 
female roles in the private sphere. 
When America was founded, having won its independence 
from Great Britain, significant changes took place within society. Of 
particular note was the attention paid to the education that would nurture 
the members of the new republic. Looking at the debate surrounding 
education during this era, it is understood that the discussion was tied 
to both a national and a public perspective. The debate as to what 
American education should be was connected to arguments about what 
kind of people American citizens should be. Additionally, in this era, 
women’s education began to enjoy widespread discussion and practice, 
whereas in the earlier colonial period the topic was rarely addressed. 
In other words, the roles women should play as members of the new 
republic were now part of the conversation. Looking at the changes 
related to education before and after the country’s founding, the changes 
for women, who had often been excluded from the field of education 
up to that point, could be said to have been more dramatic than the 
changes that affected men. The study of women’s education during the 
founding period of the United States is very important for deepening 
our understanding of the relationship between the establishment of the 
nation and education, as well as women’s involvement in the social 
structures of the new country.
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With that in mind, what sort of education was it thought that 
women should receive? What kind of schooling was really practiced? 
In order to clarify these matters, we will review materials relevant 
to theories on female education and educational institutions. By 
ascertaining the differences between the types of education considered 
proper for men and women in this era, we will hopefully gain some 
clarity about what roles were intended for and sought out by women 
as members of the United States. In addition, I would like to carefully 
consider the implications of the debates and practices surrounding 
women’s education at that time. While considering these issues, I want 
to examine women’s education in early America from a variety of 
angles.
1. Toward a Multifocal Relational Scholarship
The study of American women’s history has been tackled by many 
researchers from the mid-20th century to the present. As a result, in 
the latter half of the 20th century, an attempt was made to elucidate 
the purposes of studying women’s history by organizing the transitions 
such research had gone through. Here, in an overview of that attempt, I 
would like to think about the meaning behind the ideology of “republican 
motherhood” which is a significant aspect of women’s history research 
during early post-Revolutionary America.
Mary Tetreault devised a model called the “Feminist Phase Theory” 
in historical research, which organized the transitions in women’s 
history research of the 20th century.(3) According to the Feminist Phase 
Theory, the evolution of feminist historical scholarship can be divided 
into the following five phases. The first is male scholarship, where 
the absence of the “female” is not even recognized.(4) The second is 
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compensatory scholarship, where the absence of a female element is 
noticed, and some distinguished women arise as exceptions to this 
norm.(5) The third is bifocal scholarship. Here a history of men and a 
history of women are depicted. The main theme of this phase is “in 
what ways have women been suppressed?”(6) Fourth, we have feminist 
scholarship. Here “what women have done” became an important issue, 
and research focused on daily activities such as household chores and 
parenting, which had not attracted attention before.(7) The fifth phase 
is multifocal, relational scholarship. While continuing the focus on 
the daily lives of women as the major research subject that emerged in 
the previous phase, the involvement and complementary relationships 
between men and women, as well as cases of their absence, came into 
focus. In attempts to unify the experiences of men and women, the 
dualism of the public and the private has been the subject of criticism. 
In cases where the asymmetry of the experiences of men and women is 
also discussed, their relationship to politics, economics, and elements 
such as race and class are examined.(8)
In this way, women’s history research has come to be organized 
into several phases. While studying previous research on early American 
women’s education in keeping with the theory of Tetreault et al. about 
the phases of women’s history—the subject of consideration in this 
article—we will also now consider the issues that women’s history 
research had to deal with during the founding of the nation.
The first product of historical research into women’s education 
was Thomas Woody’s A History of Women’s Education in the United 
States (1929).(9) His research, and many other studies since, show that 
through the expansion of educational opportunities for women and the 
spread of co-education, the trend of gender discrimination gradually 
dissolved in women’s education history. In these studies, the discussion 
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surrounding women’s education that began during the founding of the 
U.S. is depicted in a positive manner. However, at the same time, men 
and women were in separate schools, and this era when only a few 
women had the opportunity to receive an education is treated as a kind 
of “prehistory” of women’s education.
Women’s education during the founding of America became a 
central subject of research in the latter half of the 20th century. In Jill 
Conway’s “Perspectives on the History of Women’s Education in the 
United States” (1974), she criticized research into women’s history 
like Woody’s as it seemed to present only a simple history of sexual 
discrimination, and saw therein a process that reproduced male-driven 
society and new kinds of gender discrimination. According to Conway, 
during the founding period, women took on the social role of fostering 
morality in the home and this had a decisive influence on women’s 
education at the time. Conway asserts that a clear distinction was 
made wherein men were responsible for politics and economics and 
women were responsible for the family. This established a women’s 
educational system that was focused on housework and raising 
children.(10) Additionally, in Nancy Cott’s The Bonds of Womanhood 
(1977), she perceived a process in women’s education that reproduced 
the circumstances of a male-dominated society and new forms of 
gender discrimination. For example, Cott regarded Emma Willard and 
Catharine Beecher, who were both prominent promoters of female 
education in the 19th century and whom I examine later, as the ones who 
had reinforced the differences between men and women by emphasizing 
“domesticity.”(11) These studies correspond to bifocal scholarship, the 
third phase of Tetreault’s Feminist Phase Theory. Women’s education 
during the founding period is understood as a new means of suppression 
to confine women to the family home.
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Since the work of Cott et al., scholars have looked for positive 
outcomes from women’s education during the founding of the Unites 
States. The most significant has been the ideology of “republican 
motherhood.” It first appears in Linda Kerber’s “The Republican 
Mother: Women and the Enlightenment” (1976).(12) Since Kerber 
attributed a more complex meaning to women during the founding 
period than had previously been present, new possibilities were opened 
up in the research of women’s history. This ideology was greatly 
influenced by republicanism (the thinking that citizens’ consciousness 
of virtue and public good support the country), a popular theory among 
historians of political thought at the time, such as Bernard Bailyn and 
Gordon Wood et al.(13) Colonial women were hardly able to contribute 
to the public domain. However, according to the republican motherhood 
ideology, since the founding period, not only did women raise their 
children but they also undertook a public mission to nurture citizens 
who would support the nation. This was intended to raise future citizens 
who would be virtuous, religious, educated, and able to succeed 
in economic competition with equal opportunities. The republican 
motherhood ideology is important in thinking about women’s education 
during the founding period, as it directly attributes the “educator” trait 
to women. In particular, the mother as the first educator of children 
was regarded as a woman’s most important social role, and acquiring 
the necessary qualities to be this educator was regarded as central to 
women’s education. To receive education (as a student) and to provide 
education (as a mother) were inextricably linked, and women were 
centrally involved in education as a means of raising members of the 
new republic. Kerber argued that this was characteristic of women’s 
education during the founding period. In other words, by raising 
children to be citizens of the republic, women could commit to the 
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project of nation building; therefore, educating women to be the kind of 
mothers needed for this task was considered to be an urgent necessity.(14)
The republican motherhood ideology comes about in phase four 
of Tetreault’s Feminist Phase Theory or feminist scholarship. Tetreault 
states that the central feature of phase four is that meaning was attributed 
to women’s activities in the home, such as housework and child rearing; 
the republican motherhood ideology bears this characteristic of giving 
official meaning and value to the raising of children.(15)
However, Kerber did not solely emphasize that women’s 
involvement in public affairs began during the founding period. She also 
pointed out that hereafter, somewhat ironically, women’s public domain 
became fairly restricted. Although for many women the American 
Revolution was a politicalizing experience, the newly formed republic 
gave them little space as political entities.(16) Although somewhat 
paradoxical, women’s participation in politics was then made possible 
by denying women direct participation in politics.
In this way, the republican motherhood ideology has broadly 
influenced American studies, going well beyond the narrow field of 
American women’s history during the founding of the republic. For 
example, in women’s history, the republican motherhood ideology is 
regarded as important for being at the head of a series of connected 
events in women’s movements that focused on winning voting rights. 
This extended from the Victorian women’s perspective of the 19th 
century until the early 20th century. At the same time that the republican 
motherhood ideology skillfully drew out some positive aspects from the 
female experience during the founding period, it also led to concepts 
such as the separate spheres ideology (the thinking that men earn a 
living outside the home, and women protect the home), which stems 
from the 19th century and has been discussed as a part of women’s 
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history. Seeing studies on Emma Willard, Nina Baym sought out the 
conception of “republican motherhood” from Willard’ writings.(17)
Given the wide influence of Kerber’s republican motherhood 
ideology that began in the 1980s, the exploration of what Tetreault calls 
multifocal, relational scholarship has also attracted criticism in recent 
years. Many historians have pointed out that the republican motherhood 
ideology is a concept born out of historical research focused on white 
middle-class women, and have argued that this does not fully present 
the identity of “ordinary women” since it excluded ethnic minorities 
and working-class women.(18) Today, when studying women’s education 
during the founding period, rather than unconditionally accepting the 
republican motherhood ideology, it is important to also recognize its 
limitations. Moreover, as depicted in Susan Branson’s These Fiery 
Frenchified Dames (2001), women’s history research that is not based on 
the republican motherhood ideology has begun to appear.(19) As Branson 
states clearly, “I disagree with the conclusion that this framework [of 
republican womanhood] confined women to domestic duties and private 
identities,” explaining why many of these studies focus on activities 
in public spaces not constrained by the theory of independent spheres 
of the period.(20) Within this research, the involvement and interests 
of women in political and economic activities are important themes, 
and women’s education is discussed in light of how it promoted such 
engagement. Women’s education became enlivened in this era and is 
positioned as also animating discourse about women’s rights.
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2. The Republican Motherhood Ideology and “the Rights of Woman” 
in Early America
American society underwent dramatic changes in the second half 
of the 18th century. It won its independence from Great Britain and had 
begun construction of a new republic, where the education necessary 
for nurturing its citizens was widely discussed. With Thomas Jefferson 
as a pioneer, many people had fought over educational methods since 
the 1780s.(21) Within those debates, there was also controversy as to 
whether public funds should be used in order to pay for an educational 
system. This forum of debate also came to include educational and 
national perspectives about how the educational system should be run 
and what kind of republic America should become, including questions 
as to whether school education should be free, where financial resources 
would be procured, how many years of school should be free, and 
if education should be mandatory. In public debates, it was rarely 
presumed that women would be students.(22)
However, when looking at the discussion surrounding education 
during this era as a whole, there are many references to women’s 
education. Within this context, it is suggested that women began to 
have an active consciousness concerning public affairs. In the tense 
relationship with the U.K. and the ensuing Revolutionary War, and 
through the accompanying boycotts and actions taken to be more self-
sufficient, women were able to touch upon public issues for the first 
time by being “anti-British.” Women also became more confident in 
their abilities as a result of these activities. Consequently, at that time 
“independence” and “self-reliance” also became keywords for women.
Looking at the education theory put forth in these years by Samuel 
Harrison Smith et al., the question of whether “knowledge” obtained 
－ 64 －
through education would be useful for the future held significance.(23) 
Similarly, the “usefulness” of education in promoting women’s 
education was emphasized, but education directly related to economic 
activities was not intended for female students. “Useful” education for 
women was meant to be education that would allow daughters/wives/
mothers to support the economic endeavors of men. However, even 
education related to activities in the private sphere of the home were 
spoken of as connected to the maintenance and development of the 
republic. The notable impact of the roles of daughters/wives/mothers on 
society was emphasized.(24)
Of course, the usefulness of education was restricted to the home, 
and gaps arose between it and the knowledge that women themselves 
sought. For example, at The Young Ladies’ Academy of Philadelphia, 
founded in 1787, while there was a notion that schools should focus 
on a connection between women and families, female students did 
not absorb education and knowledge at the school under this pretense, 
which is apparent from reading speeches given at the school.(25) Still, 
no matter how much women learned, there was no opportunity to make 
use of the knowledge gained upon graduation, and if they married, they 
would have to surrender their freedom. The women did not, as educators 
wanted, think of becoming a “good wife” or “good mother” in a positive 
light.(26)
Considering the context of The Young Ladies’ Academy when 
female students began to speak out about women’s rights, it is worth 
remembering that this was supported by radical thinking in Europe, 
in particular by Mary Wollstonecraft’s A Vindication of the Rights of 
Woman (1792) that was read by many people, even in Philadelphia.(27) 
However, when examining Wollstonecraft’s reception in America in 
detail, discussions on the homogeneity of men and women with no 
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difference in the virtues of the genders, discussions that contradicted the 
notion of inherent parent/child ties, and preaching about the need for 
free public education provided by the nation, are important elements of 
Wollstonecraft’s arguments that seem to have been intentionally omitted 
when she was read.(28) In this way, the theories about women’s rights put 
forth by Wollstonecraft were rearranged, and they came to have features 
very close to women’s education theories from American educators. 
That is to say, the thinking was that although women should receive 
education to become useful members of the nation, asymmetrical 
relationships between men and women needed to be maintained.
The conflict between Wollstonecraft’s publisher and supporters 
and the people who attacked her work, reflected a factional conflict 
between Federalists and Republicans. In the 1790s, diplomatic problems 
involving Europe became an important issue, and many people became 
involved in the disputes. Wollstonecraft’s A Vindication of the Rights of 
Woman, which favored the precepts of the French Revolution, arrived 
in Philadelphia in an age when Francophilia was on the rise, and it 
was advocated on the Republican side by individuals such as John 
Swanwick and Matthew Carey and was widely read.(29) The same can 
be said of a play named Slaves in Algiers (1794) by Susanna Rowson, 
who was known as the author of Charlotte Temple.(30) In the 1790s, 
Rowson managed her theatrical company and wrote several plays 
in Philadelphia. Presenting an image of female superiority, this play 
implicitly condemned the British who sought to cut off American power 
by letting loose pirates in the Mediterranean, and was attacked by the 
Anglophiles of Philadelphia.
Was the distinguished woman image presented in Slaves in Algiers 
so far removed from the general image of women in America at that 
time? Looking at the female image depicted in the script, it can be 
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understood as similar to the image of the republican mother.(31) Women’s 
superiority to men stemmed from morality in areas such as devoutly 
pious ties to Christianity, purity, selflessness, and self-sacrifice, and in 
order for that excellence to be maintained, women had to be independent 
and free from men. Although controlled by the political situation of the 
1790s, the female figure depicted in Slaves in Algiers could also have 
been shared by the American citizens raised during the Revolutionary 
War.
Looking at circumstances such as these, the republican 
motherhood ideology and women’s rights debate seem contradictory 
in America; however, it was possible for them to coexist. In order for 
the demonstration of women’s own virtues, it was necessary that they 
have the right to an education, and acquiring rights and becoming 
independent led to a demonstration of women’s excellence at home. 
From the standpoint of teachers and students involved in education 
at the time, there was tension on both sides, and although both the 
republican motherhood ideology and support for women’s rights were 
attacked in partisan conflicts, intrinsically the two were able to coexist. 
In the following sections, I will outline how these two female images 
changed over time.
3. From Mother to Teacher
Historians call the female image established in 19th century 
America “true womanhood.” Women’s history researchers Ellen 
Carol DuBois and Lynn Dumenil listed three features of this true 
womanhood concept. Advocates of the ideology believed that the true 
women’s proper sphere was limited to the home, family, parenting, 
and housework; there was a focus on expressing feminine qualities 
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such as piety, chastity, and self-sacrifice, naturally; and that action 
and leadership should be left to men with women protecting that 
sphere as inspiration and assistance.(32) The inside and outside of 
the home were clearly divided, and this 19th century concept that a 
woman demonstrates her virtue within the sphere of the family/home 
is very similar to the republican motherhood ideology of the previous 
generation. DuBois and Dumenil point out that true womanhood, which 
places motherhood at the center of a woman’s existence, is rooted in 
the republican motherhood ideology of the founding period. Likewise, 
historian Sara Evans argues that the concealment of “domesticity,” with 
virtues such as obedience and purity in the early 19th century, was the 
redefinition of republican motherhood as true womanhood. According to 
Evans, the growth of the middle class in this era remade the framework 
of public and private, along with that of men and women.(33) The 
conventional understanding of women’s history research is that the 
republican motherhood ideology that limited the social roles of women 
to that of daughters/wives/mothers became accepted in the 19th century 
household as true womanhood, extolling the female virtues of piety, 
purity, obedience, and wisdom.
However, criticism has been added to this version of history 
in recent years. From the standpoint of today’s view of history as 
multifocal, relational scholarship, there are two reasons that limit the 
concept of true womanhood. One is that the concept of true womanhood, 
like the ideology of republican motherhood, is limited to middle-class 
Caucasian women. In the 19th century, the number of women working 
outside the home had increased from that of the founding period. When 
factories where many female employees started working, like the 
cotton mills of Lowell, Massachusetts, were built in various places, it 
became impossible to obtain a consensus among white people about 
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whether or not women’s happiness stemmed from staying home to 
do housework and raise children.(34) The second reason comes from 
criticism of the concept of separate spheres or the idea that men and 
women are meant for independent spheres/areas. From the standpoint 
of criticizing the separate spheres concept, it is necessary to reconsider 
the idea that women are meant to stay within the private sphere of the 
family/household. It is well known that entering into the 19th century, 
many white middle-class women voluntarily formed their own religious 
or morality organizations and engaged in various activities.(35) If white 
middle-class women were actively engaging in activities outside the 
family/household, then the concept of true womanhood required a 
broader interpretation.
During this period, it is also important to note that the profession 
of “teacher” became something women could pursue outside the family 
home. One notable female educator in the early 19th century was 
Susanna Rowson, who wrote Slaves in Algiers. She left the theater in 
the late 1790s and founded Mrs. Rowson’s Academy for Young Ladies 
in downtown Boston. At the school, reading, grammar, composition, 
history, arithmetic, and geography were taught in addition to landscape 
painting, still life painting, portrait painting, and music twice a week.(36) 
Educators during the founding period called these subjects ornamental 
education and tried to remove them from women’s education, but it 
seems that women’s education at Rowson’s school took the colonial 
period stance in favor of them. Rowson-researcher Marion Rust has 
argued and analyzed how the characteristics of the education provided 
by Rowson reflected the situation of the early 19th century whereby 
women were given a shortcut to engaging in society by acquiring the 
virtues of domesticity. During this period, she also points out that 
because the qualities expected of a mother and a teacher were similar, 
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Rowson was a successful educator.(37) Rowson wrote Slaves in Algiers 
in 1794, and when taken as a person who used the conventional image 
of the time to promote women’s excellence and claim to rights, she can 
be thought of as greatly changing the view of women throughout the 
century. However, as discussed in Section 3, the women’s excellence 
emphasized by Rowson in Slaves in Algiers was based on morality tied 
to virtues such as the pious devotion to Christianity, purity, selflessness, 
and self-sacrifice. In that sense, Rowson’s view of women was 
consistent with the times in which she lived in.
4. Emma Willard and Catharine Beecher
A little after Rowson’s time, Emma Willard established American 
female education and presented teaching as the goal for educated 
women. As I argued in the introduction, she was recognized as one 
of the leading authorities of education in the late 19th century. In her 
memoir, published in 1898, she was named as “the pioneer of Higher 
Education for Woman.”(38) Before she founded her famous Troy Female 
Seminary in 1821, she had already been renowned for her petition to the 
legislature of New York in 1819. 
In this petition, she appealed to the legislature to establish a public 
system of female education with financial support from the state. She 
emphasized the public meaning of female education.
It is the duty of a government, to do all in its power for the present 
and future prosperity of the nation, over which it is placed. 
This prosperity will depend on the character of its citizens. The 
characters of these will be formed by their mothers; and it is 
through the mothers, that the government can control the characters 
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of its future citizens, to form them such as will ensure their 
country’s prosperity.(39)
The above assertion by Willard easily reminds us of the “republican 
motherhood” ideology of the late 18th century. She made a point of 
domesticity in female education. For women, being a good member 
of society is the same as being “good wives, good mothers, or good 
mistresses of families.”(40)
However, compared with “republican motherhood,” Willard gave 
an additional role to educated women. It was the role of the teacher. 
First, she insisted that female students should be taught by female 
teachers.
Femenine [sic] delicacy requires, that girls should be educated 
chiefly by their own sex. This is apparent from considerations that 
regard their health and conveniences, the propriety of their dress 
and manners, and their domestic accomplishments.(41)
In the latter part of her petition, she wrote that women were 
appropriate for “the business of teaching children” of both sexes, on 
account of their virtue. It is also interesting that she thought women 
were more suitable teachers because “they could afford to do it 
cheaper.”(42) Willard tried to promote female education by showing its 
usefulness in the state.
Even though her school did not get financial support at that point, 
her petition made an impact on the argument for female education. 
For example, James Barbour, the governor of Virginia, wrote to her to 
express his sympathy for her promotion of female education. He wrote 
that Willard’s plan was “so just, that it cannot fail eventually to make 
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a strong impression on public opinion” and he was convinced that “the 
nursery will, ninety-nine times in a hundred, decide the future character 
of the man.”(43)
Catharine Beecher was also an important and prominent educator 
in the 19th century. She put forth arguments regarding what was suitable 
for women as teachers, and held a view of women where the teacher 
was seen as an extension of the qualities of the mother raising her 
children. In Beecher’s work The Evils Suffered by American Women and 
American Children: The Cause and the Remedy (1846), she elaborated 
on plans to send women as teachers to each of the regions in the west, 
and to call upon the “the superior character of my countrywomen and 
the great amount of influence that is placed in their hands.” She wrote:
The superior moral and intellectual character of American women, 
the commanding position they occupy, and the generous attentions 
accorded to them by the other sex, is a subject of admiration to 
all foreigners. For the last two or three years, my attention has 
been particularly directed to the discovery of those ladies in each 
community whose intelligence and excellence give them influence; 
and the result has been a matter of sincere gratulation and patriotic 
pride. So many women of high cultivation and pure moral 
sentiments, united with such retiring modesty, and such energy and 
activity in their appropriate and unpretending duties!(44)
According to Beecher, women display an aptitude for being 
teachers owing to their gender-specific virtues. She thought that a 
woman full of pious love and without self-interest was suited to raising 
children. By making the “teacher” an extension of the “mother,” she was 
putting forth the claim that women are born teachers. In other words, in 
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the sense that the quality of a woman was in her role of raising children, 
there is a connection between the republican motherhood view of 
women and the 19th century idea that teaching was a women’s vocation.
In order to make proper use of the inherent morality of women, 
Beecher told women to give up on asking for equal rights. According 
to her, women had an equal interest in all social and civil concerns, 
but in order to secure their peculiar privileges within the home, “it is 
decided, that, in the domestic relation, she take a subordinate station, 
and that, in civil and political concerns, her interests be intrusted [sic] 
to the other sex, without her taking any part in voting, or in making 
and administering laws.”(45) By abandoning direct involvement, the 
composition of a women’s involvement with public affairs at last comes 
to be the same as the female image depicted by Linda Kerber in the 
republican motherhood ideology. However, when compared with the 
founding period, in Beecher’s era of the mid-19th century the number of 
women working outside the home had increased, and it was problematic 
to see women as one monolithic group. Beecher was acutely aware 
of this, and continued to seek solidarity with female workers. She 
argued that all women in America should receive a solid education and 
aim to be a teacher.(46) Her plan for overcoming differences in class, 
though probably idealistic, was to perceive and encourage the wishes 
of educators to spread the “true womanhood” representation of middle-
class women to working-class women.
5. The Arguments on “the Rights of Woman” and Female Education 
in the 19th Century
Beecher preached the need to abandon involvement in voting rights 
and legislative or administrative concerns in order to secure women’s 
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privileges. In that context, the voices of American women calling for 
women’s suffrage started in the 1840s. Following women’s involvement 
in abolitionism and the Temperance Reform, the women’s rights 
debate in the mid-19th century came together in a movement for legal 
equality between those in a marriage and suffrage. In 1848, Elizabeth 
Cady Stanton and Lucretia Mott along with others met at Seneca Falls, 
New York to make a declaration calling for various rights for women, 
including suffrage.(47)
The women’s suffrage movement, which started in the mid-
19th century, did not attract empathy from the many women who, like 
Beecher, felt that women’s privileges were cultivated within the family 
home. Therefore, in the 19th century, the concept of true womanhood 
and the idea of women’s rights were regarded as contradictory. 
However, as recent women’s history research has revealed, the women’s 
suffrage movement was also composed predominantly of middle-class 
Caucasian women, and they were unable to achieve solidarity with 
working-class and black women. Many of the women who participated 
in the movement to win women their rights in this period, as represented 
by Stanton and Mott et al., had experience with social action, such as 
in abolitionism or the Temperance Reform movements. Many women 
were involved in movements for moral reform because the view of 
women was that they were more moral and pious than men. In that 
sense, the 19th century idea of women’s rights, like the concept of true 
womanhood, can be said to have been born out of a view of women 
that reflected the white middle class, where a woman’s morality was 
emphasized as being rooted in her domesticity. This is reminiscent of 
the closeness between the republican motherhood ideology and the idea 
of women’s rights around the time of the founding of the United States.
In recent years, attempts have been made to explore the connection 
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between the women’s rights debate during the founding period and the 
period from the 1840s onward. For example, political philosophers 
Eileen Botting and Christine Carey considered how much influence 
Mary Wollstonecraft’s A Vindication of the Rights of Woman had on 
Stanton and other women activists of the 19th century.(48) Many modern 
scholars refer to the connection leading from republican motherhood 
to true womanhood. However, there are also many who point out the 
common problems with these two concepts. American women’s history 
research from here on needs to address the connection between the 
women’s rights debate of the founding period and the mid-19th century, 
and consider its close association to the discussion of women’s morality/
virtue on the grounds of domesticity and being a wife/mother.
In this article, we have been considering the concept of true 
womanhood and the rights of woman in the 19th century as being 
connected to the “republican motherhood” ideology. In both cases, the 
depicted female figures were limited to white middle-class women, 
but this is a common starting point for showing how women’s exercise 
of their own morality was rooted in the home. From this it has been 
shown that the female images presented in the “republican motherhood” 
ideology and the rights of woman in the earlier period were passed on to 
the subsequent generation. Of course, it is important to note that these 
concepts were limited in terms of race and social class. However, the 
influence of the society and politics of each era, or the economy, are 
the reason that these female images lingered from one generation to 
the next, and a discussion on women’s education during the early post-
Revolutionary period is positioned as the starting point.
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